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Important Phonics Generalizations and Terms
, 

	
	Consonants (C)
	Vowels (V)

	Some useful generalizations about consonants and vowels:
	B, C, D, F, G, H, J, K, L, M, N, P etc

Consonant letters are fairly reliable.  There is a strong relationship between the letter and the sound we expect it to represent.

Consonants represent the dominant sounds in words.


	Generally, vowel sounds are considered short, such as in the sounds below:

A: apple,

E: elephant

I: igloo

O: octopus

U: umbrella

Or long, such as the sounds in the words below:

A-say

E: tree

I: bike

O: boat

U: cute

Vowels are more difficult to learn because each letter is represented by more than one distinct sound; the sound depends on the other letters around it.  Vowel sounds are also harder to discriminate (hear, manipulate, identify).

	. . .but there are irregularities. . . 
	A letter may represent more than one phoneme.  For example, some consonant letters may produce a hard or soft soft. 

The hard c is the sound of /k/ in cat.  

The soft c is the sound of /s/ in cent, and city.

The hard g is the sound of /g/ in game.

The soft g is the sound of /j/ in gem and gentle.
	Vowel sounds behave differently in accented and unaccented syllables.  The vowel is most clearly heard in the accented syllable.

	Final -y


	
	Y functions as a vowel in the final position (e.g. very, merry)


	Blends
	bl, sm, scr, gr, sl, etc.

Blends are consonant pairs or clusters.

Trick to help you remember:  The bl in blend is an example…notice that you still hear each sound “through to the end” (these letters do NOT make a new sound when combined). 


	(The term “blend” is generally used when referring to consonants.  A dipthong, described below, is the vowel equivalent.)

	Digraphs (and trigraphs)
	ch, ph, sh, th, wh, tch,

gh (final position only),

ng (final position only)

etc.

Two consonant letters that together make a new sound.  

Trick to help you remember:
A digraph makes me laugh.  The last two letters in digraph (ph) and in laugh (gh) are connected to form two completely new sounds.  
	ai, ay, oa, ee, ea

Generalization: “When two vowels go walking, the first one does the talking and says its name”.

These combinations of vowels together make one new sound.



	Silent “E”


	
	When a short word ends with an “e”, the first vowel usually has the long sound and the final “e” is silent.  

Word or syllable patterns that follow this generalization:

VCe (ape)

CVCe (cape)

CCVCe (brave)

	“R-Controlled Vowels” or

“Vowels followed by r”
	
	When a vowel letter is followed by “r”, the vowel sound is neither long nor short (it is different!).

Examples: “ar” in car, “or” in for, “ir” in bird

	Dipthongs

	
	A blend of vowel sounds, where each sound is still heard.   The two most agreed upon vowel combinations are “oi” in boil and “ou” in mouth.  


Researched-Based Sequence of Instruction for Phonics Knowledge
 (According to Chall)

Emergent Readers

· Learn concepts about print

· Build oral language

· Build phonological awareness (e.g. a sense of rhyming)

· Develop knowledge of letter names (letter identification)

· May begin to develop knowledge of alphabetic principle (the sounds associated with letters)

Early/Beginning Readers

Phonics instruction begins with words containing short vowel sounds.  These words begin with single consonant letters and then include consonant blends (e.g. cast) and digraphs (e.g chat).  Beginning readers (typically in late kindergarten through grade 1) learn consistent phonics generalizations. In other words, they learn to read words that follow predictable patterns.
CVC


CVCC

CCVC

CCVCC

cat


cast


trip


stick

sip


tent


twig


truck

bug


lift


ship


twist

map


fist


chat


blend

Then children are introduced to ways to read words with long vowel patterns.  

CVCe 

The “silent e” pattern.

same

late

bike

CVVC, CCVVC, CVVCC, CCVVCC etc

Next students learn these patterns containing vowel digraphs

rain

train 

toast

speech

team

chain 

reach

bait



SIGHT WORDS

Children at this stage also begin to learn a bank of sight words.  These words appear frequently in their reading and writing and need to be memorized: because, friend, there, when
Transitional Readers (2nd grade and up)

Students at this level begin to see lots of words that are not necessarily in their oral vocabulary.  The patterns may be consistent, but the features become more complex and many words are now multi-syllable.  The derivation of these words may indicate their meaning, pronunciation, and spelling.

spoil

place

bright

shopping

carries

chewed

shower

bottle

favor

ripen

cellar

fortunate

pleasure

(Continues Below)

Analysis of Word Structure: When Decoding Isn’t Enough

When reading multisyllabic words, readers may use phonics generalizations to decode--“sound out”-- individual syllables or parts of a longer word; however, decoding phoneme-by-phoneme is simply not enough.  When encountering multisyllabic words, readers now need to draw on a host of additional strategies to identify unfamiliar words and they need to be able to break apart these unfamiliar words efficiently and strategically.  For example, they need to identify smaller words within larger words, notice roots and bases, prefixes and suffixes and so on. They may also break apart words by syllable. 

Not only do these skills help the reader identify the word on the page, structural analysis strategies help the reader understand the meaning of the word itself by breaking apart words into “meaning-bearing parts”. 

Some examples of generalizations taught with multisyllabic words:

	Closed Syllables
	When a short word (or syllable) with one vowel letter ends in a consonant, the vowel sound is usually short.  Word patterns that follow this rule are:

VC  (am)

CVC (ham)

CVCC (damp)

CCVC (stem)

	Open Syllables


	When a word or a syllable has only one vowel and it comes at the end of the word or syllable, it usually creates the long vowel sound.  
CV (he, me)

CV-CVC (ti-ger, na-tion, hu-man)

	Inflectional Endings
	Affixes added to the end of words to indicate number (ox/oxen, bush/bushes) or tense (playing, played, plays)

	Syllabication


	Examples:

sum-mer

pre-vent

um-brel-la

	Compound Words


	Examples:

hotdog

shoelace

	Contractions
	Examples:

have not: haven’t

can not: can’t

	Prefixes/Suffixes


	Examples:

re-

un-

-able; -ful

	Schwa
	An unstressed vowel sound, such as the first sound in “around” and the last vowel sound in “custom”. 


Approaches to Phonics Instruction

Synthetic vs. Analytic Approaches to Phonics Instruction:

One definition of synthetic phonics:
· a part-to-whole phonics approach to reading instruction in which the student learns the sounds represented by letters and letter combinations, blends these sounds to pronounce words, and finally identifies which phonic generalizations apply. . .

One definition of analytic phonics:
· a whole-to-part approach to word study in which the student is first taught a number of sight words and then relevant phonic generalizations, which are subsequently applied to other words; deductive phonics. See also whole-word phonics.
 
Phonics has become an acceptable practice and approach to teaching children to read. However, there are different methods in which it is used, and disagreement over which approach is best.

Synthetic phonics involves the development of phonemic awareness from the outset. As part of the decoding process, the reader learns up to 44 phonemes (the smallest units of sound) and their related graphemes (the written symbols for the phoneme). In contrast, Analytical Phonics, also known as the Whole Word approach, involves analysis of whole words to detect phonetic or orthographic (spelling) patterns, then splitting them into smaller parts to help with decoding.[5]
Supporters of Synthetic phonics argue that if the systematic teaching of phonics doesn't take place, analytic learners can fall behind and fail to develop the tools they need for decoding words.[6]
Note: While many educators would argue that there is no one approach to reading instruction that works best for all learners, the MTEL test emphasizes the effectiveness of the synthetic approach to phonics instruction.
For More Information on approaches to phonics instruction from the National Reading Panel, see:

Types of Phonics Instruction (including Types of Phonics Instruction and Instructional Methods)

http://www.readingrockets.org/article/254/ 

� https://sites.google.com/site/teacherlitresources/phonics-generalizations 


� http://www.readingrockets.org/atoz/phonics_decoding/


� Chall, Jeanne S. and Helel Popp. 1996. Teaching and Assessing Phonics: Why, What, When, and How. Education Publishing Service


� � HYPERLINK "http://www.google.com/url?sa=X&start=0&oi=define&q=http://www.nde.state.ne.us/READ/FRAMEWORK/glossary/general_p-t.html&usg=__l3P_DevahjLsgq99mkm2IocWQgw=" �www.nde.state.ne.us/READ/FRAMEWORK/glossary/general_p-t.html�


� Ibid.





